The goal of this study was to explore the cultural meaning of parent-child communication behaviors in inner-city children at risk for common behavioral problems. Following participation in a preventive intervention called Insights Into Children's Temperament, 40 parents of first-and second-grade children were interviewed. The data were analyzed using a constant comparative method derived from grounded-theory techniques. Findings indicate that a complex communication process was used by parents with their at-risk innercity school-age children. The immediacy of safety concerns for the child, the child's temperament, and the current parental state informed the choice of communication behaviors chosen by the parent. The ultimate goal of communication for these participants was to equip their children with tools to assist them to safely navigate their school and community environments. Participants also offered several recommendations that could be useful for practitioners and researchers to incorporate into their work with inner-city families.
tribute to the vulnerability of these children include poverty, being raised by a single parent, lack of family supports, and environments characterized by violence and aggression (McLoyd, 1998; McLoyd & Wilson, 1994) . The quantity and types of stressors that exist in these environments directly affect the quality of parenting rendered, the accumulation of risks faced by the child, and the child's ability to develop healthy coping behaviors (Ceballo & McLoyd, 2002; Garbarino, 2001) .
The cultural context in which children live dramatically influences their development. Culture as a construct has numerous definitions. In 1989, Cross, Bazron, Dennis, and Isaacs stated that culture "implies the integrated pattern of human behavior that includes thoughts, communications, actions, customs, beliefs, values, and institutions of a racial, ethnic, religious, or social group" (p. iv). In the Surgeon General's report, Mental Health: Culture, Race, and Ethnicity (U.S. Department of Health and Human Services, 2001) , culture is also characterized as "dynamic," "learned attributes," and "influenced by the demands of the environment" (p. 9). McLoyd and Wilson (1994) found that economically disadvantaged mothers tend to have more realistic problem-solving conversations with their children in an effort to promote their survival skills. Taylor (2000) also found that when parents reported living in deteriorating communities, they tended to exert stricter controls on their adolescents in an attempt to protect them. In a review of the literature on social mobility of adolescents living in poor, high-risk African American neighborhoods, Jarrett (1995) identified five positive characteristics that supported mobility. These were supportive adult networks, a protective restriction in the relationship between the family and the community, strict parental monitoring of the adolescent's behaviors, relationships with organizations that supported mobility (churches, schools, etc.) , and programs that supported adult and youth development. Components of mobility included completion of high school, avoidance of antisocial behaviors, lack of reactivity to negative parenting, and economic independence.
The study described in this article took place in a large northeastern city populated primarily by African Americans and Hispanics. A high crime rate, an epidemic of substance use and abuse, and a large number of individuals living with HIV-AIDS are part of the community fabric. The schools are overcrowded, lack basic supplies, and are among the state's poorest in terms of performance on standardized achievement tests. High unemployment, underemployment, and poor housing also characterize the area.
It is critical that health care providers, including nurses working with atrisk children and families in inner-city neighborhoods, become aware of the environmental and cultural factors that influence the communication behav-iors of adults and children in these potentially dangerous communities. Pinderhughes (1989) describes cultural sensitivity as the ability to be open, flexible, and empathetic toward and accepting of another's culture, beliefs, and practices.
Insights
Insights Into Children's Temperament is a 10-week selective preventive intervention, which includes three parallel components: a parenting program, an intervention for teachers, and a universal puppet-and-drama therapy program for the targeted children and their classmates. The intervention provides parents and teachers with a framework for appreciating and supporting the temperament of their children and teaches them child management strategies directed at reducing behavior problems. Temperament is defined as the consistent behavioral style that a child demonstrates across a variety of settings and circumstances, particularly those that involve stress or change (McClowry, 2003) . It is also a lens through which individuals view their world that in turn influences their perceptions and reactions to life experiences (Rothbart & Bates, 1998) . Participating children and their classmates learn related content intended to enhance their empathy skills; facilitate their appreciation of the uniqueness of family members, friends, and teachers; and employ problem-solving techniques when they encounter daily dilemmas.
The primary aim of the study described in this article was to better understand the cultural meaning of parent-child communication behaviors of parents with their at-risk children. Other aims of the study that are not included in this article were to assess the cultural sensitivity of the Insights program and to obtain qualitative evaluation data from the adult participants about their experience with the intervention. The National Institute of Nursing Research (NINR) funded this qualitative study via a minority supplement to the larger Insights study.
Qualitative Study Overview
The data obtained from parent or caregiver participants about their communication behaviors with their children were collected during an 18-month period. The primary informants (parents or caregivers) will be referred to throughout the article as parents, for the sake of simplicity. A groundedtheory methodology was used to arrive at an explanation of the process involved in parent-child communication behaviors seen in this at-risk minor-ity population. This methodology is a naturalistic social-science approach to collecting and simultaneously analyzing data to better understand the behaviors that people engage in (Glaser & Strauss, 1967; Lincoln & Guba, 1985) . A theory emerges from the process of iterative review, collection, refinement, and analysis of data. Focus groups, interviews, and persistent observation were tools used for data collection.
Participants
Participants for this study were recruited from the Insights study following their completion of the intervention. The decision to approach the participants after they completed the intervention was made to avoid interfering with testing the efficacy of the intervention. The potentially large convenience sample for this research included children, parents, teachers, and intervention facilitators from the Insights study. Once the participants from the convenience sample volunteered to participate in this study, they became a purposive sample. Purposive samples involve groups, sites, or individuals believed to have the necessary information to help the researcher understand the phenomenon under study, and as such, they are representative of the group under study (Kendall, 1998; Lincoln & Guba, 1985) . The parents who volunteered for this study may not be representative of the much larger population of all parents of children in inner-city schools. Participants were informed of the study initially by one of the group facilitators working in the Insights program and then received in-depth information from the first author after they agreed to have the researcher contact them. They were aware that their involvement could include participation in more than one interview or focus group, that their participation was strictly voluntary and confidential, and that they could choose to discontinue participation at any time without fear of reprisals. All participants spoke English, verbalized understanding of the informed-consent forms, and consented to participate. Institutional Review Board approval was obtained from all relevant institutions.
The participant group of parents ranged in age from mid-20s through early 60s. They were overwhelmingly single, African American females who were heads of their households. In addition, one father participated in the study. The total number of parent participants was 40, which included 35 biological parents and 5 caregivers (aunt, grandparent, or adoptive parent). Twenty of the parents participated in one of five focus groups. In addition, 21 parents were interviewed. One parent was interviewed twice to complete the interview guide.
Data Collection
An open-ended, semistructured interview guide was developed for each participant group (parents, children, facilitators, and teachers). The same questions were used in the parent focus groups as was used in the individual interviews for this participant group. At the beginning of each focus group or individual interview, the participants were told that the researcher was interested in learning more about how they and their child communicated and what their experience had been with the Insights preventive intervention program. Sample questions are included in Table 1 . All participants were asked to describe fully, explain, clarify, or give examples when responding to the interview guide questions. Data collected via focus groups and individual interviews were audiotaped with consent of participants. No participant refused to be audiotaped. Data collection and analysis occurred simultaneously during an 18-month period of time. Field notes were also kept of impressions, activities, and interactions observed by the researcher. All data were collected in three schools in the study community during the school day or late afternoon. During the study, the researcher did not have consistent access to the same meeting space in any of the schools because of overcrowding and multiple uses of the finite number of spaces. Specific sites that were used included the occasional empty classroom because of trips or out-of-theroom activities, Parent-Teacher Association rooms, the library, the auditorium, or empty activity rooms.
Early in the study, it became apparent that there needed to be some flexibility in data collection with this study population. The researcher initially intended to gather data primarily via focus groups, observation, and some individual interviews. The intent of using focus groups with this population was to provide a forum for group discussion and to enhance individual responses prompted by group dynamics. What quickly became apparent was that work with high-risk families can involve no-shows for scheduled groups, participants arriving late for groups, and conflicts around partici-42 Journal of Family Nursing Table 1 Interview Guide Questions for Parents pants scheduling their day-to-day activities. Because of the complex and at times unpredictable nature of qualitative field research, multiple data sources may need to be used and changes may need to occur in the researcher's thinking about primary data sources. In this study, interviews and focus groups became the primary data collection methods and together produced a richer text in describing the phenomenon. The researcher may also need to decide how to incorporate the social realities of the participants' lives in the research design. In this study, focus groups were not canceled if the expected number of group members, 6 to 8, were not present. Several groups occurred with 3 parents present. Several individual interviews had to be scheduled because of parent conflicts with scheduled focus group times. Interviews were between 60 and 90 min in length, and focus groups were 90 min long. No monetary compensation was provided for participation in this study. Refreshments, however, were provided.
To further inform the interpretation of the focus groups and individual interview data, the researcher also collected data while serving as a persistent observer in all three schools, during meetings in the community with school personnel, during Insights team meetings, during walks or drives throughout the community of interest, and while reading or looking at media coverage of community events. In the role of persistent observer, the researcher observed and interacted with individuals in the setting to obtain a better view of the life of the participants without intruding or interfering with the specific phenomenon being studied (Lincoln & Guba, 1985; Polit & Beck, 2004) . Via persistent observation, the researcher focused on the issues or characteristics that were salient to the phenomenon under study. In a personal communication (May 14, 2002) , the anthropologist Dr. John Ogbu pointed out the importance of including some aspect of observation when engaged in qualitative research. Ogbu believed that observation could validate findings or highlight discrepancies in behaviors of participants. By also looking at discrepancies or negative cases, the grounded theory that emerges is more inclusive of the range of behaviors seen within or throughout the process.
Data Analysis
A transcriber transcribed verbatim focus group and individual interview audiotapes. The researcher reviewed all transcriptions multiple times, checking for accuracy in an iterative process while coding openly. Using a constant comparative method, data collection and analysis occurred simultaneously (Glaser & Strauss, 1967; Strauss & Corbin, 1998) . Key elements were listed to look at similarities and differences in the data. From this process, categories were identified. In addition, field notes were reviewed and incorporated during the process of analysis. As additional data were collected from subsequent interviews and focus groups, information was added to appropriate categories and compared to other elements within the category. Categories, their properties, and relationship to each other across the various questions resulted in identification of themes and relationships within the data (Glaser, 1978; Glaser & Strauss, 1967; Polit & Beck, 2004) . As continuous review occurred, identification of commonalities and differences were also examined, and an understanding of the theoretical components of the process of communication in these at-risk children became apparent.
Data continued to be collected after saturation was achieved. Although saturation had been achieved after 12 months of data collection, the researcher continued to collect data for an additional 6 months. This was to ensure that those participants who had completed the last cohort of the quantitative study were given an opportunity to be included in this study. It was also a means of ensuring that indeed there were no new data. Select thoughts from earlier participants were shared with subsequent participants to obtain their comments and reactions. Through this process of member checking, adequacy and credibility of the findings occurred (Lincoln & Guba, 1985) . An additional round of member checking occurred when the researcher summarized the study findings and verbally shared them with parents during an observation in one of the schools and again during a program evaluation and review 1 year later.
Trustworthiness of the findings was achieved via the criterion of data triangulation, dependability, and confirmability (Lincoln & Guba, 1985) . Credibility of the research was achieved by the techniques of triangulation, persistent observation, and member checks. Triangulation in this study referred to the use of multiple data collection methods, multiple data sources, and multiple data sites. Persistent observation, as previously mentioned, refers to the thick descriptions obtained by the researcher as she focused on characteristics within the environment that affected the process of communication between parents and their children. By being available and visible in the schools across a period of time, the researcher became known to a number of the parents who more freely displayed their communication behaviors with their children and talked about community dynamics affecting some of their actions. Confirmability or reliability of the data occurred through an independent audit process of the research by two doctoral-level nurse research colleagues, one of whom is an expert in qualitative methodologies, and the other an expert in cultural dynamics. Raw data, theoretical notes, and a draft of the final report, including the grounded theory, were all shared during the audit process. Both researchers concurred with the findings of the study.
The Emergent Theory
The pervasive concept that emerged from the parents'descriptions of their communication with their children was duality in context. Parents explained how duality was intrinsic to the process of preparedness they used to prepare their children for life. As illustrated in Figure 1 , several factors influenced how the duality was expressed in their interactions with their communications.
Duality
Duality refers to awareness of two forces or sides and the subsequent choice of behavioral approach based on the situational and relational context at the time and on the parents' perception of the interactions they had with their own parent or parents. When parents were asked by the first author to describe their child, with few exceptions all parents proceeded to interject one or more adjectives that were dichotomous. For example, "sweet . . . noisy or loud . . . whiny"; "outgoing . . . loves meeting new friends . . . has an attitude problem"; "Dr. Jekyl and Mr. Hyde . . . serious at school . . . and playful at home"; "quiet . . . sneaky . . . doesn't concentrate . . . and talkative"; and "lovable . . . hyper at times . . . says things that are shocking . . . and angry side." What was clear from parental descriptions was that each parent had learned about their child's basic temperament style from the Insights intervention but that they were also aware and could describe some variability in behaviors based on their knowledge of the child's reactivity to type or level of stressors in the environment. Parents also acknowledged that their own emotional state-for example, if they were tired, angry, overworked, or overextended-affected their interactions with their child. Several of the parents talked about using the technique of taking a time-out for themselves, a strategy suggested to them in Insights, as a way to prevent their own negative reactions in response to their child. One parent stated, "I use time-out on myself because it helped me think about how best to answer their questions and talk to them calmer." Another parent said, "What I got from Insights is that I think more before reacting; I don't get upset now." The child's temperament and the parental state were further influenced by the parents'safety concerns. The parents frequently expressed their concerns about potential or real situations that were unsafe in the neighborhood or within the school. The risk of their child becoming a victim of violence, substance abuse, or manipulation by others was at the forefront of their thoughts and parenting behavior. When child safety concerns were low, they tended to be more open and flexible in their communication with the child. When child safety concerns were high, they tended to be less open and flexible. The level of concern for safety was informed by five factors: realism, urgency, "ourday-and-age kids," level of caring, and family values. Each will be described.
Realism
Realism refers to the stark reality of life for many in today's urban cities. Frequently, urban children are visually exposed to potentially dangerous people and events at an earlier age. They see drug dealers as they go back and forth to school. They know of people being attacked, shot, or murdered at very early ages. If left untended, children are potentially at risk for being injured or victimized themselves. One parent said children "need to be prepared for the realities of life."
When describing typical conversations with their child, most parents held the view that they needed to talk realistically about their circumstances and surroundings. They viewed conversations based in reality as arming the child to be more knowledgeable and therefore safer within the environment. One parent said, "We have reality-based discussions. I will tell him I need to work to take care of you." For the working single parents, realism also involved the child's knowing how his or her negative behavior affected the parent. In explaining why she had to work, a parent told her 8-year-old daughter, "I can't work if you keep getting kicked out of after-school [programs] , and I'm the only one taking care of us. I know you can't be perfect; I don't expect you to be." The parent of a 7-year-old stated, "I talk to her about being adopted; I don't close things off like was done to me." A parent of a boy said that she has discussions with her son where she shares her feelings. When asked to give an example, she said, I talk to him about why I feel the need for him to do well in school. Finishing school will help him take care of himself. Education is important because it builds your knowledge and confidence and it helps you become able to handle different situations.
Other parents talked about the need to be real with their children to prevent the child from being in denial about the possibility of being manipulated by others. Other adults were more cautious about having realistic conversations with their child for fear that, as one parent put it, "making negative comments about the neighborhood will make [the child] more rebellious." Another parent, who felt she could not trust her children to be outside by themselves, recounted being asked why by her son. Rather than explain her concerns around safety, she chose to tell him, "I love you and enjoy taking you to school and being with you when you play outside." Other parents, however, stated that they thought their children were too young (6 to 8 years old) to hear about the reality of things in their neighborhood.
Urgency
Urgency refers to something that is characterized by immediacy or that which is seen as vital. One parent of three girls who wanted her daughters to do well met weekly with the teacher of her first grader to learn about the homework for the upcoming week so that she could help her daughter. Because of her own learning disabilities, she also found other resources to help her children with their homework. This parent told the researcher that she had participated in the Insight intervention to "learn how to have a conversation" with her children, saying, "Because if I don't, the people outside will get my kids, and I don't want that." Several others supported the following comment made by another parent: "I tell her if she wants to be anything, be the leader, don't be the follower." In general, parents felt that it was imperative that they help their child understand the importance of being a leader instead of a follower. For these parents, being a follower was synonymous with being taken advantage of and being at risk for engaging in negative behaviors. They felt that by talking to their child about being a leader, they were preparing the child to more successfully navigate their school and neighborhood environments. With respect to personal safety, parents said that they had conversations with their children about the importance of immediately disclosing if someone touched them or hit them. They felt that the earlier they were aware of an incident, the better they could successfully intervene. They also encouraged their children to fight back if someone hit them in order not to be taken advantage of. Safety breeches toward children were discussed with the children. For example, parents were open about discussing items in the media involving child sexual abuse by adults or inappropriate aggression toward children by adults responsible for their care.
"Our-Day-and-Age Kids" (ODAAK)
The phrase our-day-and-age kids was used by one parent in a focus group. It prompted a discussion about what the parents saw as different in the children being raised today in contrast to when the parents were children. They felt that children today are exposed to more at an earlier age and are therefore dealing with more complex issues and emotions at an earlier age. One parent stated, "Because they are more complicated [children], they need more preparation, more information delivered earlier, in an age-appropriate form that is reality based."
Most parents verbalized a readiness and need to interact differently with their youngsters on the basis of their assessment of the current needs of children and their own self-assessment that they had not had an opportunity for open communication with their own parents. Another parent said, "Today, [children] need to be heard because everything is coming at them [referring to the content on TV, videos, computers], so they have to fit in and be heard." Another parent chimed in, "We were told, 'Shut up,' so we have issues. You [parents] don't know what's going on if you shut them up. I don't want that for him." Several parents verbalized the need to have a different relationship with their own child that would involve honesty, flexibility, the opportunity to offer choices, and listening more consistently. They saw these factors as important qualities in their relationship with their children that would support the child in making better choices when navigating subsequent developmental and environmental challenges. Ultimately, they felt that such communication would keep the child safer.
Other parents had a more negative view of today's children, saying, for example, "They try you more" and "These kids have no respect for anyone.
They curse, say whatever they want, they work on impulse." As a group, the parents who were more negative tended to be less flexible in their interactions with their children. They talked more about not giving the child choices, because so often in their own lives, they see no choices. They described being more directive in their communication and viewed children as having a relatively minor role or place within the family. These parents felt that by maintaining traditional parent-child roles and setting very strict boundaries and expectations for the child, they also were trying to keep the child safe.
Caring
As service providers or researchers, we might be tempted to make judgments about the quality of parental caring ability based on parents' presentation or behavior toward their child when we interface with them. Our assessment of parental caring can be better informed across time if we understand the dynamics driving some of their actions. All participants in this study, despite personal hardships, complex lives, and primarily single-parent status, were motivated by their desire to protect their child, their wish to make their child's future better, and their willingness to become involved in something new (Insights intervention). All parents expressed the hope that their child would stay in school and graduate, go on to college, grow up to be positive, honest citizens, and work toward personal goals. Several parents described their battles with the school system to get their child tested so that an assessment of learning problems could be made. They also described subsequent difficulties with the school system to have their child placed in an appropriate classroom that would best meet his or her needs so that he or she would not be "lost in the system." Being lost in the system, according to these parents, meant being unsuccessful in school and being labeled or left behind. It also referred to doing the wrong things in the community, such as getting involved with drugs or violence, which invariably would lead to an entrance into the juvenile justice system from which it would be very difficult to escape. Many parents talked about knowing neighbors and other people from the community who were incarcerated. To keep their children safe, some parents moved them to a new school. Others talked about moving out of state to place their child in a better educational situation, hoping that the youngster would receive a more productive and successful school experience.
On the basis of their participation in Insights, the parents described learning new ways to interact with their children based on the child's temperament. When asked how they saw their role in assuring their child's future, parents talked about advocating for the child, obtaining homework help, "staying a good mother" to be a positive role model, trying to expose their child to more activities, teaching the child about hard work and responsibility, and staying approachable so that the child would come to them as needed.
Values
During data analysis, the topic of values kept surfacing. The researcher added a question to the interview guide to better explore this element: "Tell me something about what is important in your family." Parents felt strongly that part of their role in keeping their children safe was to help them understand and embrace some basic values. They gave examples such as "doing the right thing," "telling the truth no matter what," attending and doing their best in school, respecting others, spirituality, family, and an awareness of the consequences of their behavior. Parents equated values with boundaries, viewing positive values as a form of protection that might prevent their children from getting into trouble. Communication with their children frequently emphasized values and was related to the level of safety concerns that they had. If the child was viewed as respectful, truthful, and trustworthy, parents believed that he or she would fare better. If children "acted up" or were disrespectful, parents felt that "ugly things would tend to happen to the child." Parents interpreted doing the right thing as being able to know what behavior is appropriate in a given situation. During an observation in one of the schools, several of the mothers met together to read a Bible passage and discuss their views about the intent of the passage.
Duality in Context
The parents' communication took one of two paths based on the concern regarding safety, the child's temperament, their own internal state, the reality of a particular situation, the urgency the situation presented, the specific ourday-and-age kids' characteristics operating at the time, parental caring, and family values. One type of communication involved offering no choices, being curt, and expecting immediate compliance. Parents spoke about the fact that there are times when "there are no choices. . . . Sometimes life's not fair" and "I'd rather have [my children] in fear [of me] than having the police knocking on my door." Other parents felt that they gave choices to children when it was possible, but at times when there was too much going on, choices were not an option. At such times, parents did not engage in explanations or explorations. The nature of the potential risk to the child within the environment dictated how much information was given to the child and when and how it was given. When parents perceived the situation as dangerous or when they had no choice, they tended to speak curtly or abruptly. This cultural behavior, which appears to serve as a protective factor in communicating with at-risk children, can be misperceived by others who may interpret the adult behavior as uncaring, harsh, or verbally abusive.
The second type of communication behavior with the children involved a more open, at times playful democratic approach that allowed the child opportunities to question, to have choices, or to disagree with the parent. At such times, children were allowed to point out something that the parent did not know, and it was viewed not as disrespectful but as educational for the parent. One mother said, "When he disagrees with something that I say, I sit down and try to talk to him but in a more playful, fun way because he takes it better."
Because the parents acknowledged that most of these children are "streetwise," they felt they needed to be exposed to additional tools, which included more complex words and skills to navigate the world outside of their immediate community. On more than one occasion, parents commented that they thought it important to talk with their children in a different manner than had been their own experience when growing up. They felt that the education they had received from the Insights intervention had helped them learn new words and concepts so they could speak differently with their own children. They wanted to provide their child with a different experience than they had had with their own parents as it related to openness, quality of the relationship, and type of communication behaviors.
The social support that these parents received from other parents and program facilitators in the Insights group sessions was cited as a key factor in helping many of them use the different management and communication techniques they learned about with the children. Repeatedly, parents talked about trying to do things differently with their children to give them a voice and some choices. Many parents recounted their own childhoods and shared feelings that they had not been able to talk about or approach their parents with, that information had not been shared with them, and that as youngsters themselves, they had simply been told what to do. They believed that this type of parent-child relationship had left them inadequately prepared for healthier decision making in their teens and early adult lives.
With respect to any other factors affecting their communication behaviors, one parent thought that race needed to be explored when examining how minority parents talk to their children. Another parent in another group stated, "Black people do different things with their kids that White people do not do, and they say different things to their kids that White people do not say." Clearly, both these parents felt that there was a difference in communi-cation approach to their child based on race. In contrast, other parents did not view being part of a particular racial group as a defining factor in the type of communication style they used with their child. Rather, it was the perception of things changing rapidly in the environment both inside and outside of their immediate neighborhood and their perception of their neighborhood as unsafe that defined their communication style.
Process of Preparedness
The process of preparedness in communication behaviors with at-risk children appears to stem from situational and relational factors. Preparedness is defined as readiness and involves arming with tools or skills needed to protect oneself. Parents chose open or closed communication behaviors with their children based on immediacy but also based on relational factors. They believed that whichever approach was used, their child would be better equipped with the tools necessary to make it in their environment.
Strategies involved in preparedness included using repetition to reinforce ideas, talking with and listening more to their child to prevent external influences and giving reality-based information to the child in a variety of ways (multimodal). These actions were aimed at promoting internalization of values and awareness of safer, more prosocial behaviors. Preparedness also looked at how well equipped the child was to navigate the environment. One parent felt that equipping children to deal with reality at an early age helped to reduce the child's anxiety. She also felt that giving her child reasons for her actions helped him understand things better and encouraged him to question others when he did not understand something so that there was less possibility of his being victimized. Parents talked about helping their child understand and accept no because it was something they would have to deal with and accept later in life. Being able to tolerate not having all their needs met immediately or not at all seemed important to many parents. When children did not understand why, most parents stated that they try to simplify it or find another way to explain it.
The consistent and palpable theme throughout the interviews was the level of violence to which these families are exposed. Parents felt the need to be hypervigilant both in the community and at school to protect their children. One parent said, "We talk about not being able to stay out late because where we live, there is always something going on." Another parent stated, "There is so much going on, I know what's out there, they're using knives, guns." Several children confirmed that they learned from their parents to stay away from drugs, to be aware of things around them so that they do not get "jumped," and how to be safe from "bad things and bad people."
Discussion
In his theory on ecological systems, Bronfenbrenner (1979 Bronfenbrenner ( , 1989 urges us to understand the cultural landscape of individuals and groups and reminds us that we are embedded in and affected by the interaction of multiple systems, which help to shape our behaviors. Duality in context (the process of preparedness in communicating with at-risk children) is clearly a style of communication based on the environmental challenges and risks that exist for these children and the values that the adults feel they need to impart to help protect their children. Communication behaviors are motivated by the reality of what exists and by the urgency of the particular event.
Ogbu (1981, 1985) , in discussing his research on cultural ecology, wrote that the experiences and values that groups choose to maintain and incorporate into their identity informs their behaviors and influences how and what competencies they transmit to their children to meet environmental demands. For the participants in this study, there were times when their communication behaviors were open, flexible, and more interactive with the child, but at other times, based on perceived environmental risks, the communication style was directive and unidirectional. Honesty and openness appeared to be the practice of most parents. They believed that arming the child with the right information would help the child safely navigate their school and neighborhood environments. Caring and a realization that these children are being raised in a different time was also part of the process involved in how and what these parents talked with their children about. It appears that children in unsafe environments can benefit when there is flexibility in adult communication behaviors with them. The child learns that at times, actions need to be taken based on a quick assessment of the risk, whereas at other times, a process can occur that involves discussion, exploration of ideas and feelings, and their active involvement in certain decisions.
The participants in this study had made some adjustments in their communication behaviors with their children on the basis of materials that they learned and through the social support mechanism that had been created for them through Insights. Nurses and other health professionals working with families in urban settings should strive to assess factors propelling parental communication behaviors with their children. It should not be assumed that a parent is abusive or does not care about the child. The presenting parental behaviors may be driven by a need to structure the child's environment differently as a protective measure. An example of this occurred regarding the issue of hitting back. Hitting back is a reaction most practitioners dissuade children from engaging in. We choose instead to teach children to engage in more socially appropriate behaviors out of concern that the child will get injured or get in trouble, especially at school. Nurses working with these families need to be aware that this recommendation to children may be at odds with the instructions given to them by their parents. These parents saw not hitting back as a sign of weakness and feared that their children would be repeatedly victimized as a result.
Interventions for at-risk families in urban settings should be informed by knowledge of the cultural landscape and the existing cultural values. Conducting parenting activities in groups provides social supports and encourages the participants to explore various aspects of their parental decision making and actions. Repetition and reinforcement across time was a unanimous suggestion by all participant groups in this study. Booster sessions and multimodal approaches for presenting materials are also essential.
Additional research is recommended to follow these parents and children for 5 to 10 years to assess how safely they navigated their environments and how their parental communication style changed across time. It would also be interesting to see what specific cultural values the children continue to embrace as they enter into adolescence. Research could also be conducted to examine whether the parent's primary communication behavior of open versus closed resulted in different levels of the children's preparedness to handle their adulthood.
